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Introduction

Introduction

This International GCSE 4ET1 02 English Literature examination consists of two sections 
(Modern Drama and Literary Heritage) and lasts for 1 hour and 30 minutes. This is an open 
book examination.

Candidates and centres should be congratulated for preparing so well for this exam in still 
very challenging times. All questions performed well with many responses securing marks in 
the higher levels.

AO1 was a strong feature of both Sections A and B, with most responses demonstrating at 
least sound knowledge and understanding of the texts studied.

AO2 discussion was varied across responses with some candidates exploring language, form 
and structure in a comprehensive manner while others might just have commented on the 
effects of particular words or phrases from the texts, without perhaps identifying the 
technique used. A number of Level 4 responses were seen with thorough application of 
analytical detail and a convincing critical style. At Level 5, some very impressive responses 
were seen that used deep understanding of analytical approaches to perceptively respond to 
the question.

In terms of AO4 in Section B, the Literary Heritage section of the paper, some candidates 
performed very well, integrating relevant and purposeful detail about the influence of 
context into their answers to fully support the points made. Others frontloaded context with 
a paragraph at the start or perhaps as an 'add on' or afterthought to their essay, which was a 
much less successful approach. Some candidates did not include any reference to aspects of 
context at all. It is worth noting that literary context is valid as an approach eg with reference 
to tragedy, genre and literary motifs alongside social, cultural and historical context.

Candidates are advised to spend 45 minutes on each section.

The questions on this paper have been designed to enable candidates to show what they can 
achieve in relation to the detailed study of texts.

The total number of marks available for this paper is 60. Both section carry 30 marks per 
question.
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Question 1

A View from a Bridge by Arthur Miller

How is Eddie Carbone presented as a breaker of rules in the play?

Candidates explored a wide range of instances of Eddie breaking rules in the play.

Many candidates focused on Eddie's immoral affection for Catherine, and how it goes against 
the rules of society. Candidates also explored Eddie’s relationship with Beatrice and how their 
marriage suffered because of Eddie's rule breaking. There was much focus on how Eddie 
goes against the code of honour, particularly given the tale of Vinny Bolzano towards the 
start of the play.

There was also much discussion of how Eddie's breaking of rules ultimately leads to his 
death. Stronger answers referred to the play as a modern Greek tragedy, with reference to 
Eddie as a tragic hero.

AO1 tended to be covered more confidently but a range of points were seen in relation to 
AO2, particularly the tale of Vinny Bolzano and the language Eddie uses when he is in denial 
over breaking the code of honour.

Comments from examiners:

Students were able to identify 3 or 4 areas where Eddie broke the rules, mainly by having illegal 
immigrants in his home, his treatment of Catherine, the Vinny Bolzano incident and its part in 
Eddie’s downfall and his treatment of his wife.
Language points were usually in support of A01.
Eddie’s citation of the circumstances of Vinny Bolzano was used by some candidates to present 
the idea that Eddie is at first entirely supportive of ‘the rules’ and ‘the law’ until it becomes his 
last resort in the struggle to rid himself of the unwanted ‘immigrant cousins’.
A few candidates insightfully noted that Eddie’s attitude to Sicilian law and American law 
differed and cited examples of lawbreaking that were acceptable (such as stealing from the 
cargo at the docks) because the rules being broken were American laws.
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This answer is sound in its knowledge and understanding of the play. 
The response considers several examples of Eddie's rule breaking, 
including the 'rules of marriage' and telling on his family.

Supporting detail is selected and there is evidence that form, structure 
and language have been considered.

Further consideration of language, form and structure could have 
helped the response to secure a mark at the top of Level 3.

Level 3, 16 marks.

For AO2, candidates should explore the use of language, form and 
structure.
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Question 2

‘All the characters in the play make choices that have an impact on the unfolding 
events.’

Explore the significance of making choices in A View from the Bridge.

Many candidates tracked the way the events in the play unfold as a result of the choices 
made by characters.

Candidates tended to focus on the choices of Eddie Carbone, such as his choice to fall in love 
with Catherine, his choice to neglect Beatrice and his treatment of Rodolpho and Marco. 
There was also some consideration of the choice made by Beatrice to support Eddie and not 
leave him.

Several candidates managed to create a cohesive, consistent argument, such as how 
Catherine changes from submissive to more dominant and confrontational, evidenced by the 
choices she makes, and how Beatrice’s allegiances to Eddie and Catherine change.

There were several insightful points seen exploring how it is, ultimately, Eddie’s own choices 
that result in his tragic demise.

Comments from examiners:

Eddie Carbone remains the most prominent character in view of many candidates when it 
comes to making choices. Eddie’s choice of adhering to the Immigrant community rules and 
later his choice of reporting on Rodolpho and Marco are the most popular choices frequently 
referred to by candidates.
Catherine’s choice to be free of Eddie’s influence and develop relationship with Rodolpho is also 
seen as significant for the development of tragedy.
At all levels, Eddie’s failure to make up his mind about his true feelings and his choice of 
maintaining the status quo are seen as the root of Eddie’s tragic demise.
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This response considers the significance of choices in the play. There is 
reference to Eddie's actions, as well as brief reference to those of 
Marco, Rodolpho, Catherine and Beatrice.

There is some evidence of personal engagement in the response: 'The 
events could be described as a perfect alignment of dominoes about 
to be knocked over'.

Further consideration of language, form and structure could have 
helped the response to achieve a mark towards the top of Level 2.

Level 2, 9 marks.

For AO2, candidates should not only consider how language is used, 
but also how form and structure are used to present ideas.
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Question 3

An Inspector Calls by JB Priestly

Explore the significance of the title of the play, An Inspector Calls.

Many responses focused on the role of the Inspector and the significance of the Inspector’s 
visit throughout the play, often exploring the significance of the Inspector as Priestley’s 
mouthpiece. Several responses contrasted the impact of the Inspector’s visit on the younger 
generation in contrast to the older generation and there was much focus on the relationship 
between Sheila and the Inspector, with Sheila ultimately taking on the Inspector’s role, 
ultimately meaning that the Inspector becomes redundant in his role.

Responses in the lower levels tended to provide a narration of events, without linking points 
to the significance of the title.

There were some strong responses that noted the subtle play on words in the title and how 
confusion is introduced through the telephone call that comes in after Inspector Goole’s 
departure, prompting polarised responses from the two generations in the play. The word 
‘call’ was also cited as a ‘call to action’, which comes in the Inspector’s ‘blood and fire’ speech 
warning of the consequences of inaction.

Comments from examiners:

An excellent multi-layered question which really worked across the ability range.
Many responses to this question view the title to determine the genre of the play and then 
explore the mystery through the action.
Most interpretations of the title have been influenced by the supernatural or ghostly nature of 
the character of Inspector Goole.
At one level, the ‘ghoulish’ interference in the complacent capitalistic household is referred to be 
the ‘divine interference’ resulting from the poor and helpless class of people who have no say in 
the prevalent social set up.
In most of the responses, candidates used the title to pick on the key words ‘inspector’ and ‘calls’ 
to build their response.
Whilst there were many successful responses that used the role of the inspector to justify the 
title, some responses did drift away from the focus of the question.
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This response uses the title of the play to offer a general 
interpretation.

There is brief mention of the Inspector and 'the case'.

There is just enough evidence of understanding for a mark towards the 
bottom of Level 1.

Level 1, 2 marks.

If there is a quotation in the question, candidates can use this as 
stimulus for their answer (perhaps as a starting point).

12International GCSE English Literature 4ET1 02



Question 4

Discuss the presentation of one character you sympathise with in the play.

The most popular characters chosen were Eva/Daisy, Sheila and Eric (in that order).

For Eva Smith, the sympathy tended to be a result of her ill-treatment at the hands of the 
Birling family and Gerald Croft. For Sheila, sympathy was largely as a result of her dynamic 
change in character. There was much discussion of Inspector Goole's role in Sheila’s change 
in character and his final speech pointing to the apocalyptic future for humanity if his lessons 
are not heeded.

Some candidates sympathised with Eric Birling, focusing on the bad parenting of Mr and Mrs 
Birling, how his father does not listen to him and there was some speculation regarding the 
reasons for his issues with alcohol.

A range of characters were chosen by candidates but, depending on the character, this 
sometimes led to rather limited arguments being presented. Some candidates chose to focus 
on Gerald Croft, with the main reason being his honesty, and some even argued that 
sympathy was felt for Edna.

A few candidates chose Mr Birling and Mrs Birling, with reasons for this including their false 
hopes, false sense of security and failures as parents.

A few responses started by focusing on one character and then shifted the focus to another 
character. In such cases, candidates tended to not be able to develop the depth of argument 
needed for a mark in the higher levels.

Comments from examiners:

Candidates are almost equally divided between Eva Smith and Sheila Birling being the one 
evoking sympathy – Eva for her lifelong physical, mental and financial suffering at the hands of 
Capitalistic social order and Sheila for being ‘sheltered’ and ‘infantilized’.
For some candidates, Eric Birling evokes sympathy for he is left on his own to determine the 
moral course of his life.
I have also come across a couple of responses with candidates sympathising with the Inspector 
for suffering the stubborn Birlings. However, the responses could not be developed at the higher 
levels.
In some instances, the question was misunderstood by the candidates. Instead of choosing a 
character that evoked sympathy, they wrote about a character who is sympathetic to others eg 
‘In conclusion the inspector is a sympathetic character as he is able to bring justice to ...’
At all levels, the strife between the capitalism and socialism prevailed and candidates were 
clearly influenced by Priestley’s point of view.

One comment stood out for me: Mr Birling said she (Eva) has a lot to say for herself, yet she is 
never given a line.
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This is a comprehensive response which explores how sympathy is felt 
for Eva Smith/Daisy Renton.

It is a well-developed and focused response and quotations are 
embedded with discrimination. Critical style is assured and there is 
cohesive evaluation of the use of form, structure and language.

This response fulfils the criteria for Level 5.

Level 5, 30 marks.

Candidates are advised to spend 45 minutes on Section A.
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Question 5

The Curious Incident of the Dog in the Night-time by Mark Haddon (adapted by Simon 
Stephens)

‘Both Ed Boone and Roger Shears have a relationship with Judy Boone.’

How are Ed and Roger presented in the play?

Candidates approached this question in a variety of ways. Some candidates first explored the 
portrayal of Ed Boone, Christopher's father, and then separately discussed the presentation 
of Roger Shears. Other responses tracked the changing portrayal of both Ed and Roger, 
following the events of the play as a way of structuring their answers.

The most successful responses were able to make connections within the play, contrasting 
the differing attitudes and actions of both Ed and Roger, as the play progresses, particularly 
in relation to Judy Boone and Christopher.

There were many opportunities for candidates to show understanding for AO2, such as Ed’s 
aggressive language when he discovers that Christopher has continued his investigation into 
Wellington’s death despite his father having told him not to. Several candidates drew 
similarities between Ed’s aggressive language towards Christopher with how Roger speaks to 
Christopher, particularly when Christopher unexpectedly arrives at Judy’s and Roger’s house 
in London.

There were responses that compared the two characters. This was not necessary but did 
sometimes help candidates to develop their points.

Comments from examiners:

There was a tendency to view and compare both Ed and Shears in terms of their conduct and 
attitude towards Christopher. This invited compare and contrast type answers.
Generally, candidates did well with this question, noting the ways in which the characters are 
presented, how they relate or fail to relate to Christopher, and how the audience feels about 
them as a result.
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AO1 is generally sound in this response. This response starts by 
focusing on how Ed Boone is presented before moving on to consider 
the presentation of Roger Shears.

The answer reaches the middle of Level 3 as there is sound knowledge 
and understanding of the play with relevant examples, but the 
response lacks the necessary consideration of language, form and 
structure to warrant a mark towards the top of the level.

Level 3, 15 marks.

There is a choice of two questions for each text. Candidates can play to 
their strengths by selecting the question they feel most confident with.
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Question 6

How is communication shown to be important in The Curious Incident of the Dog in 
the Night-time?

Many candidates discussed the logic and order-based reliance of Christopher Boone, as a 
boy with autism.

A number of candidates considered how Siobhan clearly understands Christopher and 
knows how best to communicate with him. A few candidates even considered how Siobhan, 
as the narrator, speaks as Christopher, clearly knowing him well.

Other examples of communication considered include how Ed understands Christopher does 
not like physical affection and how the stage directions show how Ed makes a fan with his 
hands. A few candidates contrasted Ed’s behaviour with Judy’s, particularly when she tries to 
hug Christopher upon his arrival in London.

Less successful answers merely narrated the story with some focus on the incidents where 
lack of communication is significant.

On the whole, candidates drew on examples from the text, and many demonstrated an in-
depth understanding of the problems Christopher faces with communication. This often 
moved on to more subtle discussions of how communication was a problem for other 
characters as they tried to relate to Christopher.

Comments from examiners:

At all levels, Christopher’s communicative ease with Siobhan and Ed Boone prevailed.
There were some insightful responses to this question which considered how the language of the 
play depicts Christopher’s unique voice to show the importance of human connection and 
communication within our world.
More successful candidates were able to perceptively comment on the writer’s craft and the 
author’s intention in presenting the theme of communication and expected effect on the 
audience.
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This answer combines thorough and sustained knowledge and 
understanding with effective personal engagement and a consistent 
focus on the question.

Aspects of language, form and structure are analysed, and relevant 
examples are given in support.

There is a range of points in the response for both AO1 and AO2 for a 
mark in the middle of Level 4. Further development of analysis could 
have helped to secure a mark at the top of the level.

Level 4, 21 marks.

Remember, context (AO4) is not assessed in section A.
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Question 7

Kindertransport by Diane Samuels

‘Some of the key action of the play takes place in Evelyn’s attic.’

Discuss the significance of different settings in Kindertransport.

There were very few responses to this question. Nevertheless, a range of significant settings 
were considered by candidates, particularly Eva’s home in Germany, the train journey when 
she first travels to England, Manchester train station and the attic. The responses tended to 
demonstrate a clear understanding of the staging of the play, with much focus on the stage 
directions and how the settings are described. The responses tended to consider the overall 
significance of the settings, such as how the setting of the attic is representative of Evelyn’s 
desire to shut away and hide her past life.

Comments from examiners:

The focus on settings was helpful in offering a structure for the answer and many candidates 
used this to support a full discussion of the intentions of the play and specifically how the 
locations represent past, present and the discovery/concealment of the past.
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Several valid points are made about the different settings in the play 
but there is not a consistent focus on the question.

For AO1, there is some consideration of the Kindertransport and 
several references are made to the text.

Closer consideration of language, form and structure could have 
helped to lift the response into Level 3.

Level 2, 11 marks.

The Point, Evidence, Explanation (PEE) approach can help to ensure 
candidates achieve a mark in Level 3.
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Question 8

How does the character of Faith develop in the play?

There were very few responses to this question. No discernible issues were noted.

Responses tended to consider the obvious fractures in the relationship between Faith and 
her mother at the start of the play, Faith’s reaction when she discovers her mother’s past life 
and how Faith appears to be different to her mother at the end of the play when she seeks to 
embrace her family’s past by expressing a desire to travel to America to meet her family.

Comments from examiners:

This was handled well by candidates who were able to describe Faith and explain the function 
the character has in the play, then go on to show how she develops.

33 International GCSE English Literature 4ET1 02



34International GCSE English Literature 4ET1 02



35 International GCSE English Literature 4ET1 02



36International GCSE English Literature 4ET1 02



The response considers several ways in which Faith develops in the 
play, focusing on the changing relationship with her mother and Faith's 
developing understanding of her own 'heritage and family history'.

For AO2, there is consideration of language, form and structure, such 
as Eva's 'hyperbolic statement' showing that she wants nothing to do 
with her extended family, which is a contrast to how Faith feels.

Quotations are selected to support points and facilitate some analysis 
of language, form and structure.

There is just enough evidence of knowledge and understanding for a 
mark at the bottom of Level 4. Closer analysis for AO2 could have 
helped the response to secure a mark more securely in Level 4.

Level 4, 19 marks.

Candidates can show personal engagement for AO1 by offering their 
own individual thoughts on relevant ideas.
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Question 9

‘Jane Pilkings and Amusa both show that they are open to the views of others.’

How far do you agree with this statement about the play?

There were very few responses to this question. The mark scheme outlines a range of points 
candidates could make in relation to the two assessment objectives.

Comments from examiners:

There were good comparisons between the characters. The question offered an obvious 
structure which candidates used very well.
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This answer combines thorough and sustained knowledge and 
understanding with effective personal engagement and a consistent 
focus on the question.

Aspects of AO2 are analysed and relevant examples are given in 
support.

There is a range of points in the response, particularly for AO1, for a 
mark in the middle of Level 4. Further development of analysis, 
perhaps by connecting ideas in the text, could have helped to secure a 
mark at the top of the level.

Level 4, 22 marks.

A brief introduction and conclusion can help to ensure that the 
response is focused on the question.
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Question 10

Explore the theme of fear in Death and the King’s Horseman.

As with question 9, there were very few responses to this question. As the central narrative of 
the play centres on Elesin and the question of whether he will be courageous enough to fulfil 
the death ritual, there was much for candidates to be able to explore in relation to this 
theme.

Responses tended to contrast Elesin’s apparent fear of death with Olunde’s lack of fear, as he 
ultimately takes his father’s place in the death ritual.
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There is limited understanding of the theme of fear evident in this 
response.

Nevertheless, there is enough understanding of the play more 
generally to be able to credit the response with a mark towards the top 
of Level 1.

Level 1, 5 marks.

Remember that in Section A, both AO1 and AO2 are assessed.
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Question 11

Romeo and Juliet by William Shakespeare

Explore the theme of anger in Romeo and Juliet.

Many candidates chose to explore the theme of anger in the play through the depiction of 
characters such as Tybalt, Mercutio and Romeo, and how their actions contribute to the 
unravelling of events in the play.

Many candidates were able to identify the theme of anger from the Prologue and how it 
permeated to all levels of the Montague and Capulet household, including the servants. 
Stronger responses were able to successfully comment on the writer’s craft and stage craft 
and how it helped to bring out the theme successfully.

Many responses focused on the brawl at the beginning of the play. There were also several 
responses that focused on Lord Capulet’s anger when he threatens his daughter when she 
refuses to marry Paris.

Contextually, many discussed the frequency of street brawls in Elizabethan England; some 
were even able to name specific incidents and individuals.

Comments from examiners:

Many candidates’ responses to questions relating to the theme of anger in Romeo and Juliet had 
been influenced by the ‘ancient’ rivalry between the Capulets and Montagues.
Among characters, the most popular was Tybalt, whose anger and quickness of temper 
prevailed in references. Tybalt’s and Mercutio’s dual resulting in Mercutio’s death was referred to 
by many candidates as one incident that triggers a chain of events leading to the final tragedy.
At one level, anger was explored as the root cause of all significant decisions made by 
characters and at other levels, anger is seen as a ‘catalyst’ for all major incidents in the play.
Candidates were able to explore a range of examples from societal, to familial, to domestic, and 
deal with these in some depths.
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This is a well-crafted and assured response which covers a lot of 
relevant ground, focused on the question. Arguments are developed 
and quotation is selected and embedded with assurance.

AO2 is often used to develop points for AO1, with some close 
evaluation of language, form and structure.

There are references to context embedded throughout the response, 
including attitudes towards masculinity. However, further evidence of 
understanding of context could have helped to secure a mark more 
securely in Level 5. Further evidence of assured understanding in the 
selection of points could also have helped.

Level 5, 25 marks.

More successful responses will intertwine AO1, AO2 and AO4 to fully 
develop ideas.
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Question 12

‘Friar Lawrence acts with good intentions.’

How far do you agree with this view of the play?

Many candidates agreed with this statement and a considerable number oscillated between 
agreement and disagreement. Most candidates reached a firm viewpoint by the end of their 
response.

There was much discussion on intention versus actions of the Friar, focusing on how, on 
multiple levels, they do not match. The majority of candidates explored the influence and 
significance of the Friar in the series of events that led to the deaths of Romeo and Juliet.

The environment of the time was referred to by some candidates, who were able to use their 
knowledge of the atmosphere of deep suspicion felt towards Catholic priests to comment on 
how the Friar may have been seen as an unreliable confidant and even a reckless influence 
on Romeo and Juliet.

Comments from examiners:

Candidates at all levels believed that Friar Lawrence acted in order to bring about the end of the 
feud between the Montagues and Capulets.
Candidates commented on Friar Lawrence’s actions being the direct cause of the play’s tragic 
outcome. However, candidates also believed that the Friar, though acted rashly at occasions, 
succeeded to achieve peace in the end after bravely accepting his responsibility.
There was an interesting comment about how the Friar seems to come through everything 
unscathed, despite having a pivotal and influential role in the events that lead to the deaths of 
the two young people.
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In this response, there is a combination of relevant personal 
engagement with sound knowledge and understanding of the play.

The response is focused on the question and relevant support is 
embedded.

AO4 is addressed, including the views of the Elizabethan audience on 
fate.

Closer analysis of language, form and structure could have helped the 
response to have achieved a mark in Level 4.

The response fulfils the criteria for Level 3, so a mark at the top of the 
level is appropriate.

Level 3, 18 marks.

AO4 could be addressed through considering how different audiences 
would respond.

56International GCSE English Literature 4ET1 02



Question 13

Macbeth by William Shakespeare

In what ways are the Witches important in Macbeth?

This appears to have been an accessible question. Most candidates were at least able to 
identify the role of the Witches and their importance in influencing the decisions made by 
Macbeth. A few candidates successfully contrasted the differing reactions of Macbeth and 
Banquo to the Witches. Some candidates referred to Lady Macbeth as the fourth witch, as 
her traits match those of the Witches.

The more successful responses were able to explore the significance of the Witches in the 
dramatic structure of the play. For example, some candidates were able to explore how 
Shakespeare shows the importance of the Witches by introducing them in the first scene of 
the play, even before we meet Macbeth. Many also explored the significance of Hecate.

For AO2, some candidates successfully focused on the trochaic tetrameter used by the 
Witches as opposed to the iambic pentameter used by the other characters. There was also 
analysis of the language of the Witches, as well as the language of Macbeth and Banquo 
when responding to them.

Most candidates, when discussing context, referred to the Jacobean views of witchcraft and 
the supernatural. There was also consideration of the interest in the supernatural shown by 
James I.

Comments from examiners:

Many candidates responded to the question relating to the Witches as influenced by 
Shakespeare’s intention to please King James I, who had uncanny interest in witchcraft and 
practical involvement in witch-hunting.
At all levels, the prophecies of the Witches are viewed as ‘catalysts’ to the theme of ambition and 
Macbeth’s growing reliance and belief in witches reduces the otherwise stalwart tragic hero into 
a buffoon.
Candidates at some levels seemed to believe that Shakespeare used the Witches in order to 
influence the mind of ‘brave Macbeth’ to get him to commit regicide solely for the purpose of 
cautionary advice to the general public against thinking ill of the king.
Many candidates were able to interweave context into their answers in a natural, organic 
manner showing that they appreciated the social and historical echoes in the text.
A few discussed Lady Macbeth as a fourth witch, with some nicely linking ‘unsex me’ to the 
unwomanly like appearance of the witches.
Social historical context was enlightening, when it looked at the role of witches, regicide in 
Jacobean England, and the role of the supernatural in foreshadowing death.
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There is very limited understanding evident in this response, such as 
how the Witches are 'untrustworthy', for a mark at the bottom of  
Level 1. This mark rewards the limited understanding for AO1 whilst 
reflecting the lack of evidence of understanding for AO2 and AO4.

Level 1, 2 marks.

It is worthwhile candidates spending a moment considering which 
question on the text they feel best placed to answer. A brief plan at the 
start could help candidates to think about the range of points they are 
able to make on their chosen question.
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Question 14

Explore the theme of ambition in the play.

There was much focus on Macbeth and Lady Macbeth, with many responses considering 
Lady Macbeth’s role in fuelling Macbeth’s ambition. More successful responses also 
considered Banquo and his ability to quell any sense of ambition.

A few candidates thoughtfully considered Macduff’s ambition, following the murder of his 
wife and children, to end Macbeth’s tyrannical rule.

For AO2, many candidates considered Lady Macbeth's language, particularly in her quest to 
'unsex' herself as a woman in order to become powerful. Some candidates who discussed 
Lady Macbeth did, however, drift away from the focus of the question.

For AO4, as with question 13, many responses concentrated on the significance of the Divine 
Right of Kings, and how this was interrupted by Macbeth’s ambition. There was also 
discussion of how Lady Macbeth goes against the expectations of women at the time the play 
was written.

Comments from examiners:

Many candidates wrote about theme of ambition as the ‘tragic flaw’ explaining that ambition is 
at the root of all the bloodshed in the play. They viewed ambition as the destroyer of peace and 
harbinger of chaos.
Some candidates also distinguished positive ambition from the negative one. The positive being 
the desire in Malcolm to restore peace and order in the country.
At all levels, the candidates discussed the strong uncompromising ambition in Lady Macbeth 
which she transfused in Macbeth who was earlier a bit shy and reluctant.
Candidates also referred to the unsettling impact of ambition on the characters of Macbeth and 
Lady Macbeth.
The majority successfully analysed how the unbridled ambition leads to guilt, hallucination and 
finally death of the characters.

59 International GCSE English Literature 4ET1 02



60International GCSE English Literature 4ET1 02



61 International GCSE English Literature 4ET1 02



62International GCSE English Literature 4ET1 02



This answer sustains a relevant argument and addresses all AOs, 
including context.

A critical style is deployed, and the candidate works methodically 
through a number of valid and supported points, considering the 
ambition of Lady Macbeth and Macbeth.

A range of valid points on context are embedded throughout the 
response, including in relation to the stereotypical view of women at 
the time the play was written and the Divine Right of Kings.

Understanding of AO2 is thorough, with language, form and structure 
all considered in the response.

Further development of ideas and analysis could have helped the 
response to achieve a mark towards the top of the level.

Level 4, 21 marks.

Remember there are three parts to AO1:
demonstrate knowledge and understanding of the text
maintain a critical style
present an informed critical style
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Question 15

The Merchant of Venice by William Shakespeare

‘Shylock lacks any power throughout the play.’

How far do you agree with this view?

Many candidates explored Shylock’s character from different angles and there was much 
focus on how he was treated by the other characters in the play.

Candidates tended to consider how Shylock was powerless in most parts of the play except 
for the bond, which gave him a false sense of power only to be destroyed in the courtroom 
scene. Responses also tended to consider Shylock's punishment, including how he was 
forced to convert from Judaism to Christianity.

There was some consideration of the power Shylock has over his daughter Jessica, before 
that power also seeps away from him when she elopes with Lorenzo.

Most candidates adopted a balanced approach, before reaching a final conclusion.

For AO2, candidates were often able to explore the language used by Shylock in his pursuit of 
power with the bond as well as the derogatory language used by other characters towards 
Shylock.

For AO4, many candidates discussed the widespread anti-Semitism at the time the play was 
written and commonly referred to the treatment of Jews in 16th century Venice. There was 
also consideration of how the modern-day audience might view how Shylock is treated in 
contrast with the audience when the play was first staged.

Comments from examiners:

Responses discussed Shylock lacking power because of his Jewish background.
Candidates referred to the lack of opportunities for the Jewish community of that time in Italy. 
They presented critically the treatment of the Jews referring to several abusive terms used for 
them.
Some candidates argued that Shylock’s attitude towards the Christian characters was the direct 
result of what he had received from them. There was strong awareness of ‘anti-Semitism’ and 
the candidates’ critical judgement of the play in general was influenced by that awareness.
There was very good integration of comments about Shylock’s status in the play with the 
prejudiced attitudes of the society contemporary to the performance.
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This answer sustains a focus on the question and addresses all three 
assessment objectives, including context, throughout the response.

The response considers how Shylock pursues power throughout the 
play and how, ultimately, it 'backfires'.

For AO2, there is close evaluation of language, form and structure 
throughout the response, often as a way of developing points for AO1. 
References to context are integrated throughout the response for AO4. 

A critical style is deployed, and the candidate works methodically 
through a number of valid, well-developed and supported points.

This response fulfils the criteria for Level 5 and therefore warrants full 
marks.

Level 5, 30 marks.

Remember, in addition to AO1 and AO2, context (AO4) is assessed in 
this section.
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Question 16

Explore the significance of marriage in The Merchant of Venice.

Many candidates successfully considered the significance of the marriages of Portia and 
Bassanio, Shylock and Leah, Jessica and Lorenzo and Nerrisa and Gratiano.

Much discussion centred on the significance of the casket challenge and the control Portia’s 
father has over her and her future husband even though he is dead. Some candidates also 
explored Bassanio’s intentions in wishing to pursue Portia and how this narrative strand 
leads to Antonio taking the bond with Shylock. There was also consideration of how Jessica 
elopes with Lorenzo as a way of escaping her father, even converting to Christianity.

There were some perceptive responses that considered how Shylock’s reflection on his own 
marriage revealed a different side of his character.

More successful answers could link the idea of marriage to the socio-cultural background of 
the play. Points included how marriage was seen as a financial and social contract and how 
fathers had authority over their daughters and the choice of who they would marry.

Comments from examiners:

Candidates’ responses to the question relating to marriages had been influenced by the modern 
concepts of marriage. However, candidates also reflected understanding of the context in which 
the play was written.
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This is a mature, well-crafted and assured response. References are 
well-selected, and a good deal of ground is covered, including 
Bassanio’s intentions in wanting to marry Portia and in-depth 
exploration of the casket challenge.

There is cohesive evaluation of language, form and structure 
throughout the response, which is used to develop the points in 
relation to AO1.

Further points on context, integrated throughout the response, would 
be required for a mark at the top of Level 5.

Level 5, 28 marks.

For context, candidates could comment on several aspects, including:
the author's life
the historical setting, time and location
social and cultural context
the literary context
how the text is received at different times
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Question 17

Pride and Prejudice by Jane Austen

Explore the theme of prejudice in the novel.

Most responses centred on Mr Darcy and Elizabeth and how, eventually, they overcome the 
prejudice they hold towards each other. Some candidates also considered how characters 
have a misplaced positive view of Mr Wickham.

Other examples considered included Catherine de Bourgh’s dislike of Elizabeth and the 
Bingley sisters’ disapproval of Jane Bennet.

The mark scheme exemplifies the range of opportunities to demonstrate understanding in 
relation to the three assessment objectives for this question.

Comments from examiners:

Responses were focused on Mr Darcy and Elizabeth Bennet. The critical judgement of 
candidates was influenced by the characters’ social standing and their personal charms.
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This response starts with a brief overview of context, which is not 
necessary unless the points made are specifically relevant to the 
question.

This response makes some sound and relevant points for AO1, 
particularly regarding Mr Darcy and Elizabeth Bennet. References are 
also made to the text.

The response is stronger on AO1 but opportunities to consider 
language, form and structure for AO2 are missed. Appropriate 
references to context could also have helped to lift the response within 
the level.

Level 3, 14 marks.

Candidates should try to avoid providing a summary of what they 
know about the writer and try to select appropriate points for context 
that support the ideas in the main part of their essay.
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Question 18

In what ways is Jane Bennet presented as a character who always sees the best in 
people in Pride and Prejudice?

There were only a few responses to this question. The mark scheme demonstrates the range 
of points candidates could make on this question.

From the responses seen, there were no discernible issues with this question. Responses 
tended to focus on Jane’s positive view of Mr Bingley and his sisters, as well as her general 
naivety and reluctance to question anything, particularly in contrast to her sister, Elizabeth.
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This is a well-crafted and assured response, which covers a lot of 
relevant ground, and is focused on the question.

References to context are embedded throughout the response, 
including attitudes towards marriage at the time the novel was written. 

Arguments are developed and quotation is selected and embedded 
with assurance.

To secure a mark higher in the level, there would need to be further 
evidence of assured understanding for AO2.

Level 5, 27 marks.

Form, for AO2, could include:
the type of text
the physical organisation of the text, including stage directions
the genre
prose / verse
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Question 19

Great Expectations by Charles Dickens

‘Estella is presented as a victim in the novel.’

How far do you agree with this view?

Most candidates agreed with the statement. Some took a more balanced approach before 
reaching a final conclusion.

There was discussion of Miss Havisham’s treatment of Estella and then, as a consequence, 
Estella’s treatment of Pip, as well as discussion of Estella’s relationship with Drummle.

For AO2, points tended to centre on the language Miss Havisham uses towards Estella when 
she directs her to break men’s hearts and there were also points on structure, particularly the 
ambiguous ending of the novel and how it might suggest that Estella is finally free from the 
shackles and torment of her past life.

There were some interesting points in relation to AO4. Notably, some candidates considered 
how the novel was originally a serialisation, so the readers would only gradually find out 
information about Estella and the reasons for her behaviour.

Comments from examiners:

This question opened up the possibility of discussing how Estella’s experiences, upbring and 
interactions with Pip present her as a victim (or not).
Some drew comparisons with Pip’s lack of knowledge of his benefactor and his struggle to find 
his place in the world when the truth is revealed.
Even being identified as Miss Havisham’s ‘blade’ was seen sympathetically by candidates who 
argued that she was naïve and only knew what Havisham had taught her, which left her 
unfeeling and cruel towards men.
One candidate offered the idea that Estella’s disastrous choice of Drummle as a husband was 
entirely determined by Havisham’s relentlessly malign influence, and it follows that she is 
therefore a victim.
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This answer is sound in its knowledge and understanding of Estella as 
a victim, including how she is 'taught not to love anyone'. There is also 
consideration of Estella's poor treatment of Pip.

Supporting detail is evident and there is sound evidence of 
understanding of language and structure, although less so on form.

Ideas are not always fully developed but there is enough evidence of 
knowledge and understanding for a mark towards the top of the level. 
Further reference to context could have helped to secure a mark at the 
very top of the level.

Level 3, 17 marks.

Although the mark scheme does not specify the need to use literary 
terminology, this could well help candidates to focus on the need to 
explore language, form and structure for AO2.
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Question 20

Explore the theme of kindness in Great Expectations.

There were only a few responses to this question. Responses tended to centre on the 
kindness shown by Pip and Biddy throughout the novel, in contrast to characters such as Mrs 
Joe. There was also consideration of Pip’s, rather forced, kindness towards Magwitch at the 
start of the novel.

Other examples considered included Magwitch’s secret kindness to Pip as his benefactor and 
the lack of kindness Pip shows to Joe on his journey to becoming a gentleman.

Some candidates also considered how Mrs Joe did indeed show kindness, such as by taking 
Pip in when he was orphaned (although this would have been expected of her).

For AO4, there were some thoughtful comments in relation to Dickens’ dislike of the social 
class system and the need for kindness in society.

From the responses seen, it was evident that the question was accessible to candidates.
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This is a well-crafted and assured response which covers a lot of 
relevant ground. All three assessment objectives are clearly addressed 
in full, and ideas are developed appropriately.

Quotation is selected and embedded with assurance throughout the 
essay.

Contextual points are also integrated fully throughout the response 
and are wholly appropriate.

This response fulfils the criteria for the top level.

Level 5, 30 marks.

There are no marks for spelling, grammar and punctuation in this 
examination. It is the understanding in relation to the assessment 
objectives that is assessed.
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Question 21

The Scarlet Letter by Nathaniel Hawthorne

Discuss the theme of female independence in The Scarlet Letter.

There were only a few responses to this question. The responses focused on Hester Prynne, 
Pearl and Mistress Hibbins and how they all show independence, particularly in the backdrop 
of the strict Puritan society.
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In this response, there is a combination of relevant personal 
engagement with sound knowledge and understanding of the novel.

The response is focused on the question and relevant support is 
embedded.

AO4 is addressed, centring on the views of the Puritan society at the 
time the novel was set.

Closer analysis of language, form and structure could have helped the 
response to have achieved a mark in Level 4.

The response fulfils the criteria for Level 3 so a mark at the top of the 
level is appropriate.

Level 3, 18 marks.

Finding examples from across the text to support a point can help 
candidates to develop their ideas.
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Question 22

‘Arthur Dimmesdale is presented as cowardly in the novel.’

How far do you agree with this view?

From the few responses seen, it was evident that there was much for candidates to consider 
in relation to this question. The responses centred on Dimmesdale’s failure to reveal in public 
that he is Pearl’s father. There was consideration of how Dimmesdale secretly harms himself 
as a way of relieving some of his guilt and how, eventually, when he finally overcomes his 
cowardice, he subsequently dies.

Some candidates considered how, given the strict Puritan community, it would have been 
impossible for Dimmesdale to continue in his role if he had revealed the truth at the outset.
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In this response, the candidate offers a summary of the narrative and 
briefly refers to how Dimmesdale is a coward.

This is a brief response with the focus on AO1. Evidence of AO2 and 
AO4 is minimal.

Although quotations are not used, the response does refer to parts of 
the novel.

On balance, there is just enough evidence of knowledge and 
understanding for a mark at the bottom of Level 2.

Level 2, 7 marks.

Candidates are advised to spend 45 minutes on this section of the 
paper.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

make sure that you split your time between the two questions – 45 minutes for each. A 
brief plan at the start could help candidates to think about the range of points they are 
able to make on their chosen question
find examples from across the text to support a point to help you develop your ideas
remember it is the understanding in relation to the Assessment Objectives that is 
assessed, not your grammar and spelling
you can find examples from across the text to support a point, which can help you to 
develop your ideas
make sure you know your literary terminology
remember the Point, Evidence, Explanation (PEE) approach which can help to ensure you 
achieve a mark in Level 3
remember how to use form to present your ideas.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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